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INTRODUCTION

-

Over the past several years speech communication education

has shifted its primary emphasis from public speaking to a broader

field of studies including 1nterpersonal communlgatlon. Tﬂis change
‘ has focuseéd the concept of the process of communication as the ceh- .

'ter of e;;‘d1s01pllne, tre development of effective senders and

receivers as our goals, and the\increased acceptance of cog;ltive

and affective'learning processes as our domanins. Recent interest

in interpersonal communication parallels increased attention to the
- application of humanistic psychology to classroom learning. The

goals of personal growth, heightened attention to'affective as well
_as'to cognitive learning, practice in individual and group decision >
\making, and the ereation and maintenance of satigfying relationships
with others and with our environments are only some of the objeetives

commonlj'séught in curricula integrating principles of humanistic

/ . . .
psychology or interpersonal communication.

The purpose of this paper is to explore the relationship of

one of the most celebrated areas of the humanistic education move-
ment, Values Clarification, to some “current emphases in secondary
school speech communication education, Many popular speech communi-
cation texts directly incorporate activities found in values clari-

- fication literature, ?r in a general way, enceurage students to dis-
cover, develop, and act on ‘their values, This paper ekaaﬁﬂei some
of the~humanistic goals, teacher methods, studeng learning activities,

i

and evaluation procedures of both values clarification and interper-

gonal commynication. My concern will not be with conceptual differences

L
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or criticism of ‘ei'ther area, but on a framework from which we in

\

\\speech communication education might consider the work of a related

- discipline whose impact is Ci:ii;y-noticeable in cvr texts and

=

teaching.

“HUMANISTIC GOALS: VALUZS CIARIFECATICN AND INTzRPERSONAL COMmUNICATICN

" In their recent article on interpersonal communication in The -

Speech Teacher, Artrnur Sochner and Clifford Kelly state that their
"..omajor thesis is: all training in interpersonalskills should have

as its objective the development of interpersonally competent indi=-
2
.viduals." They decry the desensitizing forces of contemporary

‘ linﬁg and remind us thati"Achieving interpersonal competence is
. a serious challenge to those of us who believe that our society can

be humanized and that itS members can ‘experience significance 1in

3 -
their interpersonal lives," One of the assumptions essential to
50

thiir framework is that every person is motivated to interact effec-

tively with his or her envoronment; the individual wants to influence

his or her world. This assumppion is consistent with -the belief in

fhe fundamental, posikive, growth—promptiﬁg nature of ﬁuman beings

of humanijistic psychblogy, a major influence in the values glarifica-

tion movement, Carl Rogers said, "I dare to believe that when the

'huméh being is inwardly free to choose whatever he deeply values, he
tends to value those objeqts, expepi;nces, and goals whiqh,make for

his qwn,survival, growth, and developmeﬁt and for the survival and
development of others. I hypothesize that it ié characteristic of %he
human organism to prefer su%ﬁ ?ctualizing and socialized goals when hg’ _

. 1s exposed, to a growth-promoting climate." Not only, then, is the

«'grow%h of personally and socizlly humanized people more desirable for

. i

¢
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society, it is also ultimately decired and so.Jght. by each 9§ USe
In his book, Human ¥alues* in The ClecssroomsTeachjng. for Perscnal

-
And Social Growth, Robert kawley sharply focuses the bleiefs of

Carl ROgers and others when he says,"It is. the school s chief func-
tion to produce socially self-actulaizing people." This statement S

concerning the role of educatiopal institutions points "to Bochner's

and Kelly's second ssumption tnat individuals are not effective at .

birth; we are asocial, neither effective’ﬁor'ineffective. Social~
effectiveoess is learned throuénout life., Furthermore, Rogers ma2in-
tains the necessity of “growth promoting climates"for the leernihg
of self actudllza ion, and, therefor%, social effectiveness., Thﬁs,'
the responSLblly of ~the school is crucial to the development of
effective human beings. —

Guidelines ﬁorateaching and_curriculum planning come from
research in a variety of areas. According to Bochner and Kelly,it
suggests that all effective interpersonal processes share ; common
core of characteristics which are,essentially, the ability to diag-
noses; the ability to understand the interpersonal context and, the
abillty to act onwone s understanding,. effectuation. Complete
social effectiveness igyolves transformation of one's understanding

into actlon.-

These guidelines are highly consistent with the processes of»

values clarification. Students are not‘only asked to choose and to
cherish values, but they are also asxed td act upon them in a way
that is cons1stent wlth other ViTues in their lives. Louis Raths,

developer of tne values clarification theory, defincs a value as

"A personal guide that gives-direction to life, helps us relate to

.

'
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the world an+ také purroseful action." Dr. Simon an: Dr. Harmin

. v

further state that, "Tnis action qmy@g§is is very important in the

t

search forovalues. Many of the social cnnflicts of ou¥ time rage on

'Eécause 7o) many of us have a giant gap between what we "say" &and
. 9.
- "what we “do." For many, thic gap is a chasm.

- o ,: One addltlonal goal of values clarlflcatlon and interpersonal

[y

. I
commUnlcatlon 1s~he teacning of a process, oSpeech communicaticn

-

education_now glaces-less emphasis on external, prescriptive standards
of,behavior and pays less attentign to the pr&auct, "the speech,"”

than to students' understanding of the various verbal and non verbal,
social,Alinguistic, and .psychological processes by which messages

are encoded and decoded. Sharon Ratcliffe and Deldee Herman, for

_example, state in their teachers guide to Adventurés in the Looking
Glass that the contemporary communication approach aims at identifying
available options, determining which options are appropriate +to each

of us, communicating with ourselves and with others in order to

achieved the desired option ﬁaking and living with a deésion and

having the courage to change it in the future. They state, further-

more, that the contemporary approach means that students seek out
——tietr own values and behavior. "Wht is "right or wrong," "good or

pad" for me takes precedence over, yet clearly takes into considera-

tion, what others (or "what society") tell me is appropriate behavior .
10 ’
for me."

Simon and HaYmin propose a method which shares many of the
qualities Hescribed by Ratcliffe and Herman:’ Rather than dlnectly or

indirectly teaching a fixed set of values, a traditional approach,

values clrification offers a process for learning what one's values

/




\ ! R B . N “ 50

<

« L}
are. They suggest that the shift to process learning in subject
. .. 12

matter education in'general should now happenlin values education.

The empha31s is on valulnc,‘not values. Simon says,-"We're very

much opposed to the idea that values are scmething to be ieculcated.

Nhat these courses offer is a process kids use tg examine value systems.
v, 1 .

and then select and reJect elements from each."”

VALUES CIRIFICATION PROCESS

L4

Having explored some of the goals common to values clarification
and to interpersonal communication studies, let us now consider the

, .
values clarifica*ion process itself. In Values Clarification and

i
i ’

Tedching, Raths, Harﬁln, and Simon say, "In general, we might say

that we aoply critical thinking techniques to matters that are.
14 .
largely in“the affective domain.” Thiﬂking skills help students to

discoveralternatives an--to predict possible outcomes of their
choices, but valuing leads to making a choice and cherishing and
prizing to sustain the choice. There are seven criteria for a

value, If one can meet all seven.criteria, he or she holds a valug.
. - 4 N ~ “ .
The criteria aret

1e Choos1ng from alternatlves
24 Choosing after careful con31dératlon of'the consequences of
each alternative .

3. Choosing fregly _ ‘

L, Prizins, being:ghéd of one's choice ~ - T
"5, Prizing, being WLlllng to publicly affirm one's choice

6, Acting upon one's- cholce, incorporating choices into K
: behavior .15

7. Acting upon one's choice repeatedly, over tJme

. If we meet only some of the crlterla, we are said to have,
A .. .
not true values, but "values indicators." Some values indicaters

.

include attitudes, feelings, opinions, morals, thoughts, goals, aspira-
tions and worrles.

<. o e ’
t.ﬁ E ™S .. 4
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Finally, -the seven criteria outllne a Droceos by whlch we,

.

~-- not another parson, dlscover in a nonquaqtltatlvc way whetnher or

~

' alternatlve values held by others, and the ch01ce of uﬂuﬁs.

ay

not we hold vaIer, whith Raths,‘ﬁa?mln and Slmon define as 5
16

those elements that show how a parson has de01ded to use hlS lifes "

- =

What 1is 1mpor»alv to note is tnat’tﬁe crlterla outline, not a univer=- .

g -

.sal set of standards, but a process for valuing 1ncorporated into a
varlety of learning activites by which one can come to learn more

clearly trose teneants on which he or she has explicitly or implicitly

’

directed a life. s s {

i

" SPEECH COMM“NI”AQEQN AS” A ”uNCPION OF VALUES CIABIWICATION

1

Let us now. 1nvcst1gate ‘some of the ways in which,épeech-@dm;

.
L)

munication funétions in the values°clariﬁication process. Raths,

L]
Harmln, and SlmOn offer an extensive descrlntlon of one a pect of

speech commun*catlon in valués clarlflcatlon, the class'd seusgion ' K
< 17 it L-.,\,.A“"a
on‘value—related issubs. :vThelr dlscusolon, empha3121nﬂ- echniques - that

. K ’

lead to w1der uaave than values ckrlfICatLon, offers Specific examples

Qof tne value clarlfylng~¢upu3510n, role playlng, contrlved 1n01dents,

’

the zig-zag lasson, the dev1l 's advoane, EES “value . contlnuum. . These”

"o {3) . .\
~and many more SDPlelC act1v1t1es found 1n Values Q;arlflcatron A

-

Handbook of Pract cal Strategles for Teachers ani Students are desrgne
N

to stlmulate thlnklnz, talklng, Dlaylng out, the consideration of
‘ 18

But valuing is not essentially a collective, group-or imi-

-~y o . ' . £ .
tative process)and Simon et al. caution against the "noise" of defen-

siveness, arguing, student'attempts to please the teacher, to "show

of'f," ‘to conform, or- to remaln passive wq.le others speak in digcus=-
) 19 :

sions. rfey insist on private,deliberate. thought, personal

decision making,and evaluation and ofter a variety oi> writing assign-

.

.ments for students,




Il

" as a modifier of oéur own behavior as req;?siies for personal(growth,

o . | o ) . ~m,

Harmin and Simon are also citing fhe centrai funcdtion of speech,a
however, when they say, “Many'sp-cailed humanistic béychologists , ‘
sudh as Carl Rogers, say that if a person is, put into:awgaﬁgortiVe

social environment and encouraged tbd tunc-into his feelings and the

feelings of others, and if he is taught communication skills that

»

minimize distortion, he Wlll naturaily tend “to make wise judgments
20

and will use experince to correct judgments that are unwises"

A}

Robert Hawley underscores these notions when he says," Improv=- -
ing communication skills, then, requires an awareness of the variety

and scope of this "noise" and skills for reduCing and contnlling
L 21
"noise" in’ the message." Hawley defines noise as anyth}ng,which -

thannels ‘energy away from the business of understanding'and suppor-

ting. ‘ ; ) 5 ) -
Speech communication teachers will readily see thay Harmin,_

Simon, and Hawley are referring to pos1tive feedback intrapersonal

communication, empathic listening, reduction of internal and external

iriterference, .9r "noise," and the effective receiving of feedback

)
N

Furthermore, these dimens1ons of communi®dtion behavzor are described

as the essen¢1al operations by ‘which wise judgments and understanding,
are, in fact, achieved,

fn an article entitled "Beyond Values Clarification,“ Howard

-

Kirschenbaum re-examines some of the dimensions of the valuing pro-

cesses he.and his colleagues have been using. Referring to the evo-

lution of his own thinking, Kirschenbaum says, “I realized how the

- 4 - . . ¢ ) g . [ N L3
goals of more effective communication and the ability to deal with
. \ . S ] .
one's feelines were as important as the choosing, prizing, and P

$ ’

acting goals of values clarification. Simulta eously, Sid Simon
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and Merrill Harmin also were experiencing the power of verbal and

. 22 .
nonverbal communicatfon exercises in their work." = Values clai-
< o ' . " c oo
) fication, therefore, not only uses communication based activities
. - . P
as a m2ans of discovering values and of exploring others's valyes, '
— |

but the process of learﬁing howv to communicate effectively cgn also -be
a values clariflgation process in itself,

*. Kirschenbaum f&rther explores the functions of speech’when
he discuﬁéeé one of the seven valuing criteria: affirmation. Although
affirmatioh does seem suithble for public settings, most of the valhes
;larifying ac#ivities Sceur in dyadic or small. group settings. It
does also seem that when wé are atfirming, we are less concerned witn. -
fhe process of valuing than we are with the product. Affirmatioﬁ'
seemé to have'value'for those who have an opportunity to cléfify i
' _’é;ﬂéif values Sy listening to others, but no% for the person'engagea
. in thfe process. Kirschenbaum prefers to substityte"sharing" for

5
3
by

. affirmation as an intrinsically important par% o[ the process for

-

the person doing the valuing, Essentially, he defines "sharing" as the
a
; I

sharing of self or 'self disclosure. Self disclgsure is a values

clarifying processs ) .
. ¢ : 4
]

First, because we are social beings whose self~- )
concept is developed through interaction with otherd.
Only by sharing our inner selves with others and

by receiving their acceptance or successfully coping
with their rejeetion can.we fully accept ourselves

or deal with the aspects- of ourselves which we, to

some extent, reject. And if we do not accept our-
selves, then neither can we hecome open to our in-

ner experiences nor can we have the confidence to

make our own choices. Secondly, self-disclosure

has a clarifying effect. As we reveal ourselves, '
.we hear ourselves speak,we et others' recactions,

we think "that's not exactly what I meant to say" N
or "I haven't conveyed what I'm really feelin¢" or
"next time I'd 1like to put. it differently." 23 )
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v ;ﬂtwggngulshlnp fact from opinion, supported from unsuppov&ed argu- - N

\

e

[ .
" pathic l¥stening -~ all these przj§s ses and others foster selfrdls-

~ , ’ . |
. 9 L] t
. Kirschenbaum concludes that sitice stlf-disclosure 1is -
- - N
. . BN -
essential'to;tye values$ tlarification process, then values clarifi- .

oadened—"$o-include all those processes by which

< ' -

effective se€lf-disclosure takes place - in a words communicatione s

K

‘.

the giving and receiving of Teaﬁ?ack, sending clear messages, em~ \\\?

’

closure and exposure to alternaliVes and, Ehérefore, are part and
24

parcel of the values-clarlilcatlon rocess."
Klrschenbaum also expands the tradltxfnal processes of

choosrhp. prizing, and acting to %nclude five major areas: Feeling,
25
h*nkx\f, Communlcatlng, Choos1n9, nd Acting. many of hlS
@ 1] -
subprocesses include areas tradltlonally taught in our own speech

r o

claSses. The Feellng catégory, for example, 1ncludes openess to
\ | - ’ ‘.

and‘ﬁcceptance of one's inner. experlence. Thlnklng includes dis-

ments, analyaing propaganda and sgereotypes, and using logic., Com=

municating includés éendiﬁg clear messages vercally and nonverbally,.

-

empathic listening, drawing out, asking questions, giving and

reéeiving féedpack, and conflict resolution., Choosiﬁé-includes
génepating and consideriné alternatives; problem salving. daga\
gathering and chposing. Out o contexﬁ, this li§tihg'ﬁ&ght'well
be an outline for a curriculum with couvses inwintrapersonal and

interpersonal communicaticn,’bublfe speaking ahﬁ propatanda, argg~"

mentation, and group discussion ratner than an outlime of processes

’

of values clarification, : - : -
Finally, Kirschenbaum.asks his célleasues to look '
beyond the confines of the orig¢inal construct of valuing.. He

confronts his c-lleagues with the knowledge ipat tnelr work °
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-

.clearly involves'feelings and communication. He asks them to include

these other *dimensions in their werk a .d _encourages them to engage

‘in dialogue wit. other branches of humanistic educatlon to enhance
the development of teaching methodiogv Slmllarly, sveecn communl-
catlon teacners might look beyond the snec1f%c exercises and objec-
tives of their teaching to see the implications of their work on

the. \alues clarifying of their students. =
VALUES CLARIFICATION IN SP£iCH COwiUNICATION EéUCATIQN

Recent publications have offered-a wealth of .materials

on éames and activities to motivate learning and to illustrate |

v

- principles of communication through direct experience. Values
' - . ¢

clarification exercises are sometimes included in this literature, L

but they are v1ewed as d1stant cous1ns, 1nv1ted yet nat fully wel-

.comed into the classroom. A recent artlcle in The Speech Teacher, .

‘for example, sta%gs4t;at, "Many of the exerc1ses su_gested by Sid-

ney %&imon, Leland Howe, and Howard Kirschenbaum in Values Clarifica-

Fe

tion can be used ‘for enjoyment'in the classroom ~-.providing a change ¢

of péce,‘a\novelty gffect, and tension reléef - as well as directing
' - 2

attention to specific areas of concern.” The"significant areas

of concern"alluded to are not developed and a:e also, perhaps, over=-

+
S

looked by teachers. f Co .

Alton Barbour anJ Alv1n,Goldberg state’in Interpersonal

v

Communlcatvon : Teachlnp btrateg;es and Resources that, "The study

.of interpersonal:communication allows. for tremendods flex;blllty

e
27

and resourirfulness in techniques and metrods of teaching and learning."

[y i 4
Teacners a F enraged 1in obtaining both the sustai‘ed personal invelve-

ment that is hoped for in effecti%e motivation and?tpe development of
4 B - * B ' 'ﬁ"
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_skill in communicating. Valués clqrification activities might
nhotonly prqvide an initial motiwvation or 6hange of pace,.but they
might also offer a source of act%vities ﬁesignéd to illustrate the -
use of effecti;e intrapersonal and Iwterpersonal communication.

More importéﬁt than merély incorporating specific values
élarification exercises in tneir classes, however, teachers might
become more mindful of the broader natufe of their'work,in helping y
students to cl;rify and to act on persbnglnva;ues as they learn
communicationhskills anq principles. And the speech teacher, in
conéidering rdoward Kirschenbaum's five categories gf valuing pro-

_cesses, might also re;examine-areas com~monly considered as pri-~
marily cognitives argﬂﬁéntation, public address, propaganda, dis-
cusg}on“teachiques, etc., and thé impact learning in these areas
has on vaihes formdtion and the affective growth of students.f
* These concepts are elaborated in Clarifying Values Through -~

28 .
Sublect Mattar by Harmin, Kirschenbaum, and Simon. .Dre Simon

frequently poses in his books and articles a gquestion which his -

v

teaéher, Dr., Louis Raths, often asked his students. What is the

purpose of information? The purpose of information is to inform
(or give form to) our values., Harmin et al. sfate that education
musf be bdllt on a pyramid. Facts are at the vase; concepts.at the

centers values at the top.

CUNCEPTS -

FACTS'




Educators have dismissed the notion that the leérning .
of facts, in itslef, is satisfactory, and teaching on the concepts
;
level is widely encouraged today. But t:nese authors call for a
curriculum based on three levels, the third includin_ valuing. They ,
say that while mastering facts and dealing with cénceptsk students

sould bte asked to relate their learning to their own lives.
We have incorrect.y assumed that the apility
for rational artd abstract thougnt also enables
people to make value decisions. But cog-
nitive aoility does.not automatically provide
peovle with solutions to valu2s'problems, We
have seen too many people who hold colliege
degrees, but wno &re unfuliilled in:their °
own lives, their marriages, their homes, and
their jobs. We have also seen brilliant schol-
ars contritute to the destruction of human life
and the physical environment because thney did s
not consider the consequences of tneir work,
the lives of the humans affected, or the valueées:
their work encouraged. 2? g

Clearly,‘knouledge or skill in the use of communicatton,

»

whether on an 1nt°rpersonal or mass media level, is not sufflclent.

There is no need to recount the travesties of recent or distant /

- .

events to eupport this. As teacners we would find agreem .nt neré.

But the question remains how much, teaching ac.ut communication Zemains

¢

~®~ in the cogaitive realm.. How do we use cognitive skills about fcom-'

*munication to in.orm students' values ;n their uses of these /skills?

If we‘attempt to help students clarify personal values in the process
¢ ' . ’

of learnlna to co-municate, it is also necessary to clarify values

k . s
on the uses of conmunlcdflon skllls once mastered. Barbouwr and .
' .

Goldberg commenis

Affective learning is every bit as important
. as cogaitive learning, yet it has. been ignore
‘by the schools,as have the concerns for valugs.
*'The teacher of interpersonal communication can

hardly aveoid dealing with the artfective or emo-
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tional side of learning or trying to deal with
the questions of values that such learning
involves, even though tnere is no "right answer"
to such questions. 30 -

TEACHQB/C6%MUNICATION

ﬁavin; exanined some of the ways in.thch values clarificetion_
and speecntcemmunication are related to etudents' learning, let us
now_consider their functions in the teaching process. We have,
of? course, already briefly discussed the importance of the teacher ‘
SincésOciaf.;ffectiveness is a set of learned skills. In stating
that values’clarification or personal growth can occur in "growth
promoting" 'or supportive envirOnﬁents, Carl Rogers and others have

indicated the direction of the teacher's role. <The teacher's skills

are,more.subtly; yet no less;consciously and skillfulily, employed

"in classroomé emphasizing process learning and student responsibi-
. llty for their lea raninge. Although students are often involved in
group work, projects and oiher 1ndependent act1v1t1es, the teacner

stlll structures learning, shares knowledge and sets the tone of

»

operess, trust,,and honesty while motivating students to do work‘

_thdt is demand;nz, rigorous, and of hlgh ggallty. Barbour ahd- ) .

* Ggldberg state:

. ‘Fundamentally,... the teacher- must be able to ’
/facilitate learning, to nrov1de information,
*/ to stimulate face-to-face éxperiences which
v/ place respons1b111ty for learning on the stu-
_dents, to identify and utilize resources in the
"class for infbtrmation and insight, and, most
1mport91t1y, to practice what he preaches about ,
“the ways in which individuals relate .to and *
‘communicate w*th one another., 31 e
Raths et al. 1nclude a lengthy dlscuss1on of a particular \ g
2
type of teacher communlcatlon, the value clarifying response.3 :

¢

sent:ally. tpis is a way of res pondlng to students in order to

encourage them to consider what they are choosing, prL21na. or

)
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doing. Like other conStructive feedback, it is not evaluative,
- but it stimulates the students to think about values. "Did you

think about the alternatives yet?" '"Have you done anything about

. ! . . s -
that?" "What are some of the good points about tris?" Thils forn

. . -

of feedoacP is often given in"oneﬁlegged coniere:nces™ because

the teacher S resronses are brief gnd offe;ed while he‘or she. is

"ot the run" durlng tne day. It offers the teacher another com-
munication strategy, another reminder abcut the numoers of ways' ..

teacher communication can be nsed effectively.

~

' 'Summiﬂg up the role gf the teacher in the classr .om, Harmin

et al. have listeq/some of the teachsr bsahviors that seem to

promote effective values clarification. Lige those discussed by
Barbour and Goldberg for the interpersbnal communication teacher,
almost all.of-these guﬁdélines’are related to communication behavior,
espeqiélly to listening, offering feedbick, and guestioning,

rather than the traditional teacher communiaation,\"telling."

Values clarification is effective when a teacher

ra

- is accepting and non judgmental
: encourages gdiversity; realizes that there are no o
absolute right-or wrong answers for anotner's value
questions ¢

respects the pindividwl's ch01ce to participate or not
,respects the 1nd1v1duals response . .

encourages each person to answer honestly
- listens and raises clarifying questions with students
avoids guestions which may threaten or limit thlnklng .
raizes gquestions of both personal and s001al ‘concern 33

EVALUATION O LEARNING ‘ ‘ o L

\ - —
In addition to the rroblems of -dealin™ with a variety of cog-
‘ ‘ ) o w )
nitive and affective exrerience, clarifying values and structuring

appropriate learning activities, the teacher ¥s also faced witn

. the problems of evaluation. Some difficul %cs center around the

-t . ¥
S

t . k . .
fact that it is sometimes easier to evalualfé some of the lower
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cognitive’skills than conceptual or afrective iearn&ng. Otnef%
problems asise'bpceuse we do not have a preciseltheoretical defi-
nition of personal growin for adolescehce againct wnich progress
may be measured. Furtherﬁore, the acid test of one's ability to'
use communication or wﬂues effectively comes in one's life, lived
largeLy?outside the classroom. Anotner difficulty is that humanis-
tic education stresses role-free, non-judgmental, and open com-
munication betwsen teacners and students. Traditional grading
systemé in which the locus of evalwion is in the teacher's judgntent
on thenstudent's cognitive classroom output, which is in compe-
titioﬁ with other studenfs® work, is inimical to all that we have
been discussing. ' \s
Although evaluatlon i1s always a fragile operatlon. there are

methods by which the scalpel is used less palnfull},;§$ more pro-

fltably, w1thout leav1ng ‘scars." First, the teaCher must be aware

of the subtle power to evaluate positively or neéatlvely in feed-

back:. A brlef 1mmed1ate response can signal support and rein-
forcemenf as easily as it can sound a doomsday knell to a student.
Secoﬁd} for-ail students, especially for those who choose"to pass"
Qn clasg activities, there must exist the opportunity to demonstrate,
b ith their learnlng of communlcatlon pr1n01p1es’and treir understand-
ng of the possible application of the prlnClpleS to their lives.
ince student comments are necessarily based on subjective experi-
ence %heqteacher’mlghu establlsn crrérlon referenced standards such )
'as the follOW1ng for student reports. "First, your comments must
be. clearly stated. Second, they must be clearly related to a con-

cépt  the text. Third, they must show a possible application.to
'3 B . ’

your life,"
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questioning?\us well as idforming and "telling.”

Finally, evaluation, always a difficuI% aréa( can be done
using princiﬁles consistent with personal growth and can range
from simple and subtle exyeriences, such as offeriag feedback, to
a higﬁly developed set of c¢riterion referenced ass.gnments or con-
tractﬁf Wwnatever the method,. the purpose is to enﬂﬁnce students"
learning and growth. .

Ihis paper, an attempt to explore some of the implications of
values clarification in speech education and‘sbeecn communication .
in values clrification, offers not an analysis o; their dif*rences
or a critical appraisal of their assumptions, but a framework in
which spéech communication teacners might consider values clarifi-
cation aé a focus whose impacf is already discerniole in our texts
and téaching. Second, i hoped to demonstrate the integral nature
of 90ﬂmunication‘to the work of clarifying v:lues and the importance
“of values clarification in learning, using, and applying'speech skills.

5

~Both areas have much to offer each other as academic disciplines ¥

and us as teac:.ers. s ‘ .
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1A sampling of these includes the following:

R. Re Allen, Sharol Parish, and C. David umortensen.
Communicationt .Interaction Through Speech(Columbus,Ohio: Charles
E. herrill Publishing Coe, 1974).

Kathleen Galvin and Cassandra Book. Person to Person: An
Introduction_to Speecn Co=wmunication (Skokie, lll.: hatlonal
Textoook Comoany, 1973).

David #. Johnson. Reaching Out: Interpersonal Effectiveness
and Self Actuallzatlon (Englewood Cliifs, h Jet Frentice-Hall,

Inc., 1972) -

" Sharon Ratcllffe and Deldee Herman. Adventures in the Looking
Glasst: Experiencing Communicavion with Yourseif and Others (Skoxie,
I11inois: National Textbook Company, 1974).

Charles A. Wilkinson, Speaxinc of...Communication (Gxenview,
Illinoiss Scott, Foresman and Company, 1975). : -
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Arthur Bochner and Clifford Kelly, "Interpersonal Competencg:

Rationale, Philosophy, and Implementation of'a Conceptual Framework,"
The ‘Speech Teacher, XXIII (November, 1974), 286.
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, Ibid., 301.

, W e '
-Carl Rogers, "Toward A. Modern Approach To Values: The Valulng
Process in the Mature Person" in Readlnes in Values Clarlflcatlon
ed. by Sidney Simon and Howard Kirschenbaum: (Rlnneapolls, minnes
Winston Press, Inc., 1973), 89~

b
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. Robert C, Hawley. Human Values in the ~Classroom: Teaching
for Personal and Social Growth (Amherst Mass.: ERA Press, 1973), 7o

6. - | , ‘
Bochner and Kelly, 288, ' -
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 Ibid., 289« ' . . . \ (
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Sidney Simon, "Sid Slmon on Valuess No Moralizers or‘ﬂanlpulaue:s
Allowed," PNation's Schools (December, 1973), 40,.. . :
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b

Sidney Simon and Merrill Harmln, "Subject Matter with A Focusg
on Values," Educational Leadership, 26 (October, 1968), 39. ¢

b

10 ' *, .
Sharon Ratcliffe and Deldee Herman, Adventures Ln the Lookirn.
Glass Teachers Guide (Skokie, Illinoist National Textbook Company,
1nCo, 1974), 3. . z —
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11 .
Merrill Harmin and Sidney Simon, "Values," in Readin:;s in
Values Clarification, 4-16. .
12— : .

For example, students might do projects in which they act
as historians, scientists, or economists epgaged in learning ‘the
operations of work in tnose disciplines.

13 .
Sidney Simon,"Sid Simon on Values," Nation's Schools, Lo,

14 -

Louis Ratns, imerrill Harmin, and Sidney Simon, Values and

Teaching (Columdus, Ghio: Charles E., Merrill Publisning Co., 1966), 9.

Itide, 259, ¢

Ibide, 112-130.

18 - .
' Si@ney Simon, Leland Howe, and Howard Kirschenbaum, Values
Clagificatiqgi 4 Handoook of Practical Strategies for Students and
Teacpers (2w York: hart Publishing Coe, Inc., 1972).

19 ‘ . ‘ . ¢
Rathsg, Harmin, and Simon, Values and Teachin#g, 106-107.
-, [

20

13, | - o

21 , . .
| ‘ Hawley, Human Values in the Classroom,39.

P

. 22
. Howard Kirschenoaum, "Beyond Values Clarification,'" in
Readings in Values Clarification, 94. .

23 - . . .
"Ibid., 101, - - . v * -

2l
Ibid.

‘25

-

Tbid., 102-106.
26, ' '

Richard Weaver, "The Uses of &xercises and Games," The
‘Sprech Teacher, XXITI :(November, 1974), 303,
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Harmin ani Simon, "Values," 'in Readings in Values Clarification,
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- Sara Latham Stelzner, " A Case for Contract Grading,"127-132; Cassan-~

27 -
Alton Barbour znd Alvin Goldoverg, Imterpersonul Communi-
cationt Teaching 3trategies and Kescurces (New Yorks nilC/Kos speech
Cownmunication module, speccn Communication. nssocliation, 1974), 5.

28. (
Merrill Harmin, Howard Kirschenoaum and Sidney Simon,

Clatifying Values Tnrcuzn Subject eatter (Minneapolis, iinn.:
Winston Press, Inc., 1973)

Ibid.,23.

30

Barbour and Goldberg, Interpersonal Communication, 54.

31 '
Ibide, 5.

32

Raths, Harmin, and Simon, Values and Teaching, 51-82.

33 ' .
Harmin, Kirschenbaum,. and Simon,Clarifyine Values Through
Subject Matter, 37-38. :

W A » .
For a more comnlete discussion of evaluation brocedures see:
"Selectéd Approacnes to Seech Communication Evaluation: A Symposium" -

-

dra Book, "Contract Grading In The Interpersonal Communication Course, "
133-138; Andrew D. Wolvin and Darlyn R. Wolvin, "Contract Grading in °
Technical Speech Communication," 139-142; Valgene Littlefield,
“Behavioral Criteria for Evalwting Performance in Public Speaking,"
143-145; Robert E. Potter and David B, Strother, "A Means of ‘Accoun=-

. tability in Oral Communication Performance,” 146-150 in The Speech
. » ¥

Teacher, XXIV (March, 1975).
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For unit, module,or course work, thc teacher ani students

might establish a clearly delineatad contingency?contracting_sys~

. ~

-

tem where studen.s know the quanfity and gquality' of work to be
s . ‘ . x |

done at svecific interv=ls in the course for the contracted grade. T

!

Throughout the course sclf-ratings, peer ratings, teacher ratings,

feedback sessions or confereances can bs arranged. Finally, evalu-
ation of ons's devalopment in the process of learaing rests with
. i R

the student. 7ag teacher should be Jess conceraed with the "pehav-

ioral objections" approach and more s#ncernad with behavior that is
’ supportive of ‘zositive learning, objective, self and %eacner evalu-

. ) 34 K )
ation, and autnentic personal growth. A
CONCLUSIGN

In the speecn communication classroom values clarification

activities can be used as motivational techniques and as methods “

for teaching interoersonal communication skills. More importantly, .

s, A

however, learning, to use-commuhication skills can be a values clari-
fying process in itself, especially in interpérsonal communidation .
But it can alsd occur in other speech areas treated gs primarily

cognitive; argumentation, persuasion, discussion, public adtress, etc.

3

For- not only can personal values be clarified in the process of,, .
. - A o . e, A A I S .

a7

P

8

.
.

~ v .

. . ST e e i o s
learning tc vommunicate and 1lnteract w1?h others, but social values

can and should also be ¢larified on the uses of facts, skills and
. ) “ .

concepts, once mastered{ T d .
Teacher'comMunication iSvimportant in the ﬂr ;dest'seﬁse since., .
~ . . "

a positive and suoportive climate must be created. No longer merely

v .

cognitive mast:rs of communication theory, teachfrs- must be a.le
' ~ s

-

‘to apply e*feelive interversonal skills to taeir|.own teaching and
. . ' . 2

-

“recoenize thazt many of their skills will be listpning,” responding,

3 Q : . ) - .
EMC . . K ‘ IPRY) .

s ‘ , :




